46

The first question which was about whether the teachers have used any kind of educational technology in their teaching experience, 96.9% of the respondents (Mean=1.03) replied as ‘yes’ to this question whereas, 3.1% of them replied as ‘no’. This finding shows that a majority of the English language teachers who teach for this private college in North Cyprus have used at least one kind of educational technology throughout their teaching experience. Wang (2005) suggests that using educational technology has advantages that relate not only for language teachers but also to prepare students for today's information society. Today’s schools are full of technologies and nearly all language classrooms have at least a CD player, so language teachers are always in relation with educational technologies.
The second question, which asks for teachers’ opinion on the future of educational technology resources shows that 96.9% of the respondents (Mean=1.09) expect that these resources will make language teaching more effective in the coming years whereas, 3.1% of them do not expect that educational technology resources will make language teaching more effective. This finding shows that a majority of teachers believe that educational technology will make teaching more challenging and effective in the coming years. By the help of advanced technologies, language education will be more effective in the coming years, and these improving technologies will allow greater specialisation in curriculum and teaching methodologies than ever before. All these developments will make teaching more challenging (The Economist Intelligence Unit, 2008). 
4.1.1 
Opinions on the Institutional Support
Question number 2 in the research was designed to discover the institution’s support in the use of educational technology. 
Table 5: Opinions on the Institutional Support
	Q. No.
	Question
	1-Unsupportive

2-Almost supportive

3-Neutral

4-Supportive

5-Very Supportive
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q2
	Do you believe your institution provides adequate support to implement its policies in

the use of educational technology in teaching and learning?
	1

3

4

5
	1

1

16

14


	3.1

3.1

50.0

43.8
	32
	4.31
	.820


The question was about whether their institution provides adequate support to implement its policies in the use of educational technology, 50% of the respondents (Mean=4.31) stated that their institution is supportive and 43.8% of the teachers responded as ‘very supportive’; 3.1% replied as ‘neutral’ and again 3.1% of them replied as ‘unsupportive’. MacNeil & Delafield (as cited in Derar, 2007) indicated that school principals and their assistants realized the importance of learning how to use educational technology and integrate it into the curriculum. Financial resources and time constraint were the major obstacles in integrating educational technology into the classroom. As a conclusion, they advised school leaders to rise up to the challenge and to provide supportive environments in their schools that facilitate the integration of educational technology into the curriculum.
4.1.2 
Opinions on the effective use of Educational Technology Resources 
As it can be seen in table 6, questionnaire results show that a high percentage of the respondents believe that there are no barriers for effective use of educational technology in the language teaching and learning process.
Table 6: Opinions on the effective use of Educational Technology Resources
	Q. No.
	Statement
	1-Not a barrier

2-Almost a barrier

3-Neutral

4-A barrier

5-A major barrier
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q13a
	Not enough computers/equipment available.
	1

2

3

4

5
	21

6

1

1

3
	65.6

18.8

3.1

3.1

9.4
	32
	1.71
	1.275

	Q13b
	Equipment too limited to support desired applications.
	1

2

3

4

5
	24

1

3

3

1
	75.0

3.1

9.4

9.4

3.1
	32
	1.62
	1.184

	Q13c
	Cost of software/courseware exceeds budget.
	5


	32


	100.0


	32
	5.00
	.000

	Q13d
	Teachers inadequately prepared for the use of educational technology.
	1


	32


	100.0
	32
	1.00
	.000

	Q13e
	Not enough time to develop lessons that use the available technology in education.
	1

2
	30

2
	93.8

6.3
	32
	1.06
	.245

	Q13f
	Insufficient recognition of skills in the use of technology in education.
	1

2

3

4
	29

1

1

1
	90.6

3.1

3.1

3.1
	32
	1.18
	.644


For the statement about not enough computers and equipment, 65.6% of the respondents (Mean=1.71) believe that it is not a barrier for the effective use of these technologies, 18.8 % of the teachers replied as ‘almost a barrier’ and 9.4% of the respondents replied as ‘a major barrier’. Jones (2004) argues that:
 
It is not necessarily the case that a school with low access does not have enough equipment; it may be that the amount of equipment is adequate but inappropriately organised in the school. Equipment should be organised in such a way to ensure maximum access for all users (para. 4). 
 The next statement researched if the equipment was too limited to support desired applications. The results showed that 75% of the respondents (Mean=1.62) agree that it is not a barrier, 9.4% of the respondents replied as ‘neutral’ and just 3.1% of the teachers replied as ‘a major barrier’.  The next statement investigated that cost of software/courseware exceeds budget. All of the respondents (100%) agree that costs of software and courseware are ‘a major barrier’ (Mean=5.00) in effective use of information technology in language teaching and learning process. This shows that the respondents are willing to use software in EFL classrooms. Warschauer and Meskill (2000) point out:

Uses of new technologies in the long run tend to result in higher productivity, at least in the economic sphere. Productivity in education is certainly harder to measure, but it is not unreasonable to assume that over time new technologies will help create more effective education. In any case, whatever results may be achieved over the long term, there are definite start-up expenses related to implementing new technologies in education. For college language learning programs, such expenses usually entail hardware, software, staffing, and training for at least one networked computer laboratory where students can drop in and use assigned software and one or more networked computer laboratories where teachers can bring whole classes on an occasional or regular basis. Intelligent use of new technologies usually involves allocations of about one-third for hardware, one-third for software, and one third for staff support and training (para. 25).


In the statement about teachers being inadequately prepared for the use of educational technology, all of the respondents (Mean=1.00) clearly state that it is not a barrier. The respondents claim that they know how to integrate educational technology into their teaching practices. Howland and Wedman (2004) argue that:
The problem of teachers being inadequately prepared to use educational technology is altered by teacher educators by assuming the responsibility of preparing the teachers to use educational technology (para. 8). 
The following statement clearly shows that 93.8% of the respondents believe that having not enough time to develop lessons is not a barrier (Mean=1.06) to use the available technology and just 6.3% of the respondents replied as ‘almost a barrier’. The last statement in table 6 explored the insufficient recognition of skills in the use of technology in education. Again, most of the respondents agreed that it is not a barrier, just 3.1% of the respondents replied as ‘a major barrier’. The reason for these because the institutions support teachers as explained above.
4.2 
The Four Language Skills


When the data for the practice of the four language skills with educational technology in the EFL classrooms are analyzed positive attitude was shown by the participants towards the use of educational technology materials.

Table 7: The Four Language Skills
	Q. No.
	Statement
	1-Strongly disagree

2-Disagree

3- Neutral

4-Agree

5-Strongly agree


	Frequency
	Percentage
	N
	Mean
	Std. D

	Q6
	Using interactive applications such as; chat rooms / blogs would be beneficial to develop writing and reading skills of my students in the EFL classrooms.
	3

4

5
	1

21

10
	3.1

65.6

31.3
	32
	4.28
	.522

	Q7
	Using online-video chatting with native speakers would be beneficial for my students’ listening and speaking skills in the foreign language.
	4

5


	17

15


	53.1

46.9
	32
	4.46
	.507

	Q8
	Sending and receiving e-mail from native speakers would be beneficial for my students’ grammar and vocabulary in the foreign language.
	4

5
	16

16
	50.0

50.0
	32
	4.50
	.508

	Q9
	Playing interactive word games with native English speakers would be beneficial both for my students’ vocabulary and writing skill in foreign language.
	4

5
	17

15
	53.1

46.9
	32
	4.46
	.507


As it can be seen in table 7, 65.6% of the teachers in this study agree, 31.3% strongly agree (Mean=4.28) and only 3.1% are neutral to the statement ‘using interactive applications such as: chat rooms / blogs would be beneficial to develop writing and reading skills of my students in language classrooms.’ The results suggest that the respondents are aware of the benefits of using interactive applications. West (2004) points out that:
The chat rooms and blogs are potentially new tool perfect for the EFL classroom. These interactive applications allow students to explore their own interests and write about them and share them with other people online. In this way, students can discover other genres of writing. It encourages them to work with and learn from each other. Using chat rooms and blogs in the classroom gives students an opportunity to develop their writing and reading skills in an appealing and creative way (para. 2).
In the next statement which was ‘Using online-video chatting with native speakers would be beneficial for my students’ listening and speaking skills in the second language’, 53.1% of the respondents agree (Mean=4.46) and 46.9% strongly agree that it is beneficial to use online-video chatting with native speakers. Matthews (n.d.) points out that:
In video chatting conversations, students come across unknown vocabulary and sentence. For such conversations to run smoothly and become more fluent, students try to make sense of the information being given to them and produce a suitable reply. Online video chatting would be both audible and written. By the help of the audible video chatting, students can develop their listening and speaking skills (para. 21). 

For the statement ‘Sending and receiving e-mail from native speakers would be beneficial for my students’ grammar and vocabulary in the foreign language.’(See table 7), 50% of the respondents replied as ‘strongly agree’ (Mean=4.50) and again 50% of the respondents replied as ‘agree’ that it would be beneficial for the students to send and receive e-mails from native speakers in order to develop their grammar and vocabulary abilities in EFL. Warschauer (1995) states that:
E-mail provides students an excellent opportunity for real, natural communication. 
Many of the students have not enough sufficient opportunities for communicating in English. E-mail can put students in contact with native speakers and/or other learners across 
town or around the world in minutes provide the authentic contexts, motivations for communication and improve their grammar, vocabulary, writing and reading skills that teachers are always trying to supply (p. 2).


The last statement in table 7 explored whether playing interactive word games with native English speakers would be beneficial both for the students’ vocabulary and writing skill in the second language. Again a positive result can be seen. 53.1% of the respondents agreed (Mean=4.46) and 46.9% strongly agreed with the statement. By using carefully selected interactive word games, Mollica (2001, as cited in Ojeda, 2004) found that students may acquire new words or phrases and consolidate their knowledge through repetition. Ojeda (2004) points out that:
Games can provide a competitive environment that enhances FL learner motivation. Games can also, ultimately, help create a positive communal environment as the learners share a gratifying and lucid activity with their peers. Interactive word games with native speakers of English also provide the learners to practice of vocabulary and writing at the same time. Finally, some interactive word games will encourage creativity in language use as the learners attempt to formulate and/or interpret metaphorical utterances (para. 7). 
4.2.1 
The Main use/s of the Educational Technology Resources

Some of the questions in the research were designed to discover the frequency of the main use/s of the educational technology resources which the teachers employ when dealing with the four skills in their teaching.

Table 8: The Main use/s of the Educational Technology Resources
	Q.  No.
	Statement
	1-Never

2-Almost never

3-Sometimes

4-Always
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q12a
	For vocabulary exercises.
	2

3

4
	1

22

9
	3.1

68.8

28.1
	32
	3.25
	.508

	Q12b
	For grammar exercises.
	1

2

3


	6

5

21
	18.8

15.6

65.6
	32
	2.46
	.802

	Q12c
	For reading comprehension.
	1

2

3

4
	4

4

23

1


	12.5

12.5

71.9

3.1


	32
	2.65
	.745

	Q12d
	For writing tasks.
	2

3

4


	1

4

27


	3.1

12.5

84.4
	32
	3.81
	.470

	Q12e
	For listening tasks.
	4


	32
	100.0
	32
	4.00
	.000

	Q12f
	For speaking tasks.
	4
	32
	100.0
	32
	4.00
	.000

	Q12g
	For pronunciation.
	4
	32
	100.0
	32
	4.00
	.000



In table 8, for the statement ‘For vocabulary exercises’, a big majority of the respondents (68.8%) replied as ‘sometimes’ (Mean=3.25) whereas 28.1% of them replied as ‘always’, and only 3.1% replied as ‘almost never’. According to O’Neill and Dalton (2002, as cited in Lindsey, Gentry, 2008), using assistive technology, such as: computers, software and other devices, allow students to become actively involved in the reading process as well as encouraging the typically hard to engage student in literacy activities. Visual support systems, digital story books, games and assistive technology are used to improve the vocabulary acquisition skills.
Again in table 8, for the statement ‘For grammar exercises’, a big percentage of the respondents (65.6%) replied as ‘sometimes’ (Mean=2.46), 15.6% as ‘almost never’ and 18.8% replied as ‘never’. Travis (2011) points out that:

Educational Technology can help in making sure one can learn proper grammar quickly and easily as well as instead of it being blamed for spoiling grammar. To sum it up, ready to use software applications that are very easy to use can help anyone learn English and achieve a high degree of proficiency. So, educational technology when used effectively to enhance 
language and grammar learning becomes an incredibly powerful tool (para. 3).

In the next statement ‘For reading comprehension’, 71.9% of the respondents replied as ‘sometimes’ (Mean=2.65) whereas 12.5% of the respondents replied as ‘never’, and again 12.5% of the respondents replied  as ‘almost never’ and only 3.1% of the teachers replied as ‘always’. The nature of literacy is rapidly changing as new technologies emerge. Selfe (as cited in Coiro, 2003) points out that the definition of literacy has expanded from traditional notions of reading and writing to include the ability to learn, comprehend, and interact with technology in a meaningful way. Coiro (2003) suggests that:

Electronic texts introduce new supports as well as new challenges that can have a great impact on an individual's ability to comprehend what he or she reads. The Internet for reading comprehension is an unlimited source for teachers. In particular, educational technologies such as: electronic texts and the internet provide new text formats, new purposes for reading, and new ways to interact with information (para. 5).
Recent literature has addressed that reading comprehension influenced by educational technology in a positive way (Coiro, 2003).


For the statement ‘For writing tasks’, most of the teachers (84.4%) replied as ‘always’ (Mean=3.81), 12.5% of the respondents replied as ‘sometimes’ and just 3.1% of the teachers replied as ‘almost never’. The results show that, the respondents use educational technology resources for teaching writing. Al-Jarf (as cited in Wang, 2005) found that the use of Web as a supplement to traditional in-class writing instruction was significantly more effective than teaching which depended on the textbook alone. Wang (2005) points out that:
Being the very nature of the Internet, there are no set hours of operation (it never closes). So the learners and teachers can log on at any time of the day or night.  Learners can use blogs whenever they are in the writing mood and teachers use web-pages whenever they are in the task-planning mood (para. 27).
The following statement about ‘For listening tasks’ shows that all the respondents (100%) agreed (Mean=4.00) that they always employ educational technology resources for listening activities in their teaching experience. In table 8, the statement about using educational technology resources for speaking tasks also resulted positively. 100% of the respondents replied as ‘always’ (Means=4.00). Again for the statement ‘For pronunciation’ 100% of the respondents (Mean = 4.00) always use educational technology resources for pronunciation activities. Seneff (n.d.) points out that:

All aspects of learning a new language are difficult to master, and require persistent 
exposure and concentration. Computers can potentially assist the student in many 
aspects, such as vocabulary and pronunciation acquisition, as well as reading skills. 
Computerized flash cards can aid in vocabulary building, and pronunciation 
assessment technology can provide feedback on the quality of the student’s oral 
productions. As an authentic material, computers and the internet provide unlimited 
and ready-to-use sources for teachers (para. 19).
Also, Morrison (2002) suggests that: 

Listening comprehension exercises, such as fill-in-the-gap exercises done while 
listening to audio, transfer nicely to 
the Web. Audio clips into Web pages provide 
exercises for listening comprehension, pronunciation practice, and vocabulary 
development. Teachers just need to click and use the materials from sources (para. 17).
Furthermore, Pacheco (2005) indicates that:
In order to speak and listen to English as a second or foreign language, learners need 
to use language functions such as sharing personal information, greeting, questioning, 
informing, clarifying, negotiating meaning, asking for clarification, 
agreeing/disagreeing, giving opinions, among others. Learners need mastery in 
pronunciation, stress, rhythm, non-verbal communication, etc. To help learners 
acquire these skills, teachers engage learners in a series of communicative activities 
such as role-playing, simulations, games, scenarios, information-gap activities, 
singing, just to mention a few. There’s a belief, however, 
that these skills are 
impossible to accomplish through web-based courses, mainly because listening 
and speaking are active skills. Use of CD players, cassette players, DVD’s and the 
internet can truly activate listening and speaking (para. 27).
Educational technologies support teaching process by offering wide range of teaching tools. Educational technologies such as: Web, CDs, DVDs, Videos are at the service of teachers to help them improve and teach the four language skills. These resources supplies real life situations. By the help of these resources teachers start to teach listening, speaking and even pronunciation in a short and effective way.
4.3 
Motivation of students through Educational Technology

There are many ways that help English language teachers to motivate students to get them more involved in learning activities. The statements in table 9 were designed to see how English language teachers used educational technology in order to make their students participate more in learning activities.
Table 9: Motivation of students through Educational Technology
	Stat. No.
	Statement
	1-Strongly disagree

2-Disagree

3- Neutral

4-Agree

5-Strongly agree


	Frequency
	Percentage
	N
	Mean
	Std. D

	Q5
	Educational Technology improves motivation, attitude, and interest when students use educational technology applications to produce, demonstrate, and share their work with peers, teachers, and parents.
	4

5
	17

15
	53.1

46.9


	32
	4.46
	.507

	Q14
	Students are easily motivated when educational technology such as; online games, CD players, TV etc.  are used in the English as a foreign language classroom.
	4

5
	3

29
	9.4

90.6
	32
	4.90
	.296

	Q15
	Educational technology has a major role in motivating the shy students in the English as a foreign language classroom.
	4

5


	29

3


	90.6

9.4
	32
	4.09
	.296

	Q16
	Using educational technology in the EFL classroom motivates students to get them more involved in learning activities.
	4

5


	19

13


	59.4

40.6
	32
	4.40
	.498

	Q17
	Educational technology helps to accommodate students’ personal learning styles.
	4

5
	18

14
	56.3

43.8
	32
	4.43
	.504


Table 9 shows that 53.1% of the respondents agreed (Mean=4.46) and 46.9% strongly agreed that educational technologies improve motivation, attitude, and interest when students use technological applications to produce, demonstrate, and share their work with peers, teachers, and parents. Several researchers reported the positive effects of using educational technology on student motivation. Lumley (as cited in Reiners, Renner, Schreiber, 2005) found that students in traditional classrooms become bored if tasks are too easy and frustrated when they are too difficult. Using educational technology to diagnose students’ strengths and then planning activities to build on those strengths builds a student’s motivation to learn and succeed. A report by the US Dept of Education (as cited in Reiners, Renner, Schreiber, 2005) related that students felt that the use of educational technology made them feel smarter and empowered them with knowledge that others did not have. 
In statement ‘Students are easily motivated when educational technology such as: online games, CD players, TV etc. are used in the English as a foreign language classroom’. 90.6% of the respondents replied as ‘strongly agree’ (Mean=4.90) whereas only 9.4% of the respondents replied as ‘agree’. The statement ‘Using educational technology in the EFL classroom motivates students to get them more involved in learning activities’,  table 9 shows that most of the respondents clearly believe that it is important to use educational technology in the classroom in order to motivate learners. 40.6% of the respondents replied as ‘strongly agree’ (Mean=4.40) and 59.4% replied as ‘agree’. Learning and Skills Improvement Service (2009) suggests that, the use of e-learning and new educational technologies has been proven to motivate language learners and enhance the teaching of Modern Foreign Language. Gray (2007) suggests that:

Using educational technology is providing motivation and helping all students to learn 
regardless of language spoken or learning style. It’s about helping teachers understand 
the available technology and making the best use of it in the classroom, for assessment 
purposes, and for learning plans (para. 2).
The next statement explored whether educational technology has a major role in motivating the shy students in the English as a foreign language classroom. The results indicate that 90.6% of the teachers agree that it is important (Mean=4.09) and 9.4% indicated that they strongly agree with the statement. Harasim (as cited in Teng, Allen, 2005) points out that online discussion can offer many benefits to students. Asynchronous, computer mediated, many-to-many communication, online class discussions are claimed to be able to offer students opportunities that no other media can. Hiltz (as cited in Teng & Allen, 2005) suggests that, research studies reported that online class discussion offers students a democratic environment. No one, student or instructor can dominate a discussion. Less assertive or shy students feel less intimidated in participation to the discussion and feel more comfortable in expressing their opinions online. Many shy students reported that they had more communications with their instructors and peers in online classes than in traditional, face-to-face class discussions (Schutte, 1996; Turgeon, Biase & Miller, 2000 as cited in Teng, Allen, 2005).


 The last statement in table 9 is ‘Educational technology helps to accommodate students’ personal learning styles.’ To this statement, 43.8% of the respondents replied as ‘Strongly agree’ (Mean=4.43) and 53.3% of the teachers also replied as ‘agree’. Educause, Centre for Applied Research (2004) implies that:
Educational Technology use can help better accommodate diverse learning styles. By using educational technology, it can start realizing its potential to improve learning. Educational technology can support and thereby foster an engaging and student-centred experience. Educational technology permits accommodating different learning styles, communicating high expectations, and providing a high-challenge, low-threat environment (para. 4).
4.4 
Educational Technology 

One of the statements in the questionnaire aimed to investigate the educational technology that English language teachers use to make teaching easier and more effective in the classroom setting. The results revealed that nearly all of the teachers used educational technology material in their classes. Table 10 shows the participants’ responses in this respect.
Table 10: Educational Technology 

	Q. No.
	Statement
	1-Strongly disagree

2-Disagree

3- Neutral

4-Agree

5-Strongly agree
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q4
	Using online sources is important and beneficial for web-based language learning because it provides unlimited sources for all language skills and creates non-traditional students.
	1

4

5
	1

21

10
	3.1

65.6

31.3
	32
	4.21
	.750



In table 10, it can be seen that most of the respondents agreed with the statement ‘Using online sources is important and beneficial for web-based language learning because it provides unlimited sources for all language skills and creates non-traditional students’. The results indicate that 65.6% ‘agree’, 31.3% ‘strongly agree’ and only 3.1% are neutral (Mean=4.21).  According to Wang (as cited in Akyol, 2010) there are many advantages of integrating educational technology in classrooms especially for EFL students. To be able to improve their language skills, like writing, reading, listening and speaking, English language learners use computers, software programs to check their work and correct themselves, improve their language skills; use the internet and e-mails to search information, publish their work, read technological texts and communicate with each other.

In table 11, the results of the question “Which one do you use for language teaching?" discussed.  For the statement ‘TV’, 71.9% of the respondents replied as ‘sometimes’, 3.1% of the teachers replied as ‘always’ (Mean=2.90) whereas 12.5% of them replied as ‘almost never’, and 12.5% again replied as ‘never’. Whelan (2005) suggests that:

Clearly visible during the 20th century is the growth in complexity from the early 
stereographs, through to radio, film, and TV, to personal computers, CAI (computer-
aided instruction), and the internet. The promise of TV is one example. Many would 
agree that educational TV failed to deliver on its early promise and occupies only 
a peripheral, underused role in most classrooms (para. 4).
Table 11: Educational Technology Materials
	Q. No.
	Statement
	1-Never

2-Almost never

3-Sometimes

4-Always


	Frequency
	Percentage
	N
	Mean
	Std. D

	Q10a
	T.V
	1

2

3

4
	4

4

23

1
	12.5

12.5

71.9

3.1
	32
	2.90
	.817

	Q10b
	Course-book
	3

4
	2

30
	6.3

93.8
	32
	3.93
	.245

	Q10c
	The Internet
	3

4
	5

27
	15.6

84.4
	32
	3.84
	.368

	Q10d
	Written materials by the teacher, such as handouts.
	2

3

4
	1

26

5
	3.1

81.3

15.6
	32
	3.12
	.421


On the other hand, Köksal (2002) points out that:


Language teachers have used authentic material in the form of film and TV for a long 
time. It is true that radio and TV courses in various countries have been very 
successful in place of textbook instruction. In recent years some multimedia courses 
consisting of TV programmes and textbooks, as well as sound and videotapes, have 
been based on a functional/notional approach. We can take great advantage of TV 
technology to teach language, not only on the recognition level, but also at the 
production level, using techniques that will encourage students to use learning 
strategies (memory, cognitive, compensation, meta-cognitive, social, and affective) 
thus appeal to learners with different styles of learning. Students may prefer a visual 
(seeing), auditory (hearing), kinaesthetic (moving) or tactile (touching) way of 
learning (para. 5).
For the statement ‘Course-book’, 93.8% of the respondents replied as ‘always’ (Mean=3.93), and 6.3% replied as ‘sometimes’. The results show that nearly all of the respondents are using a course-book in their teaching process. Tze and Chou (2010) argue that:
When the teachers are teaching each unit in the course books, there is a consistency in the topics and genres in the four skills area (listening, speaking, reading, and writing). This allows for greater autonomy in the learning process. In addition, many inexperienced teachers may find EFL course books to be useful and practical because the ready-made activities and lessons are easy for the teacher to prepare. All of these reasons make using course books a very popular choice in the English learning curriculum (para. 3).
The next statement ‘The Internet’ indicates that 84.4% of the teachers replied as ‘always’ (Mean=3.84) and 15.6% as ‘sometimes’. This shows that, most of the respondents use the internet to make teaching easier and more effective in the classroom setting. Singhal (n.d.) argue that:

The internet is a valuable resource to both language teachers and learners. The internet provides supplemental language activities for teachers which can provide students with additional practice in specific areas of language learning. These include reading tests and comprehension questions, grammar exercises, pronunciation exercises possible through the available multimedia capabilities, cloze tests, vocabulary exercises, and so forth. Students can search the Web for such sites, or teachers may recommend specific sites on the Web (para. 17).
The last statement on table 11 is about using written materials as handouts. 81.3% of the respondents replied as ‘sometimes’ (Mean=3.12), 15.6% of the teachers replied as ‘always’ and only 3.1% of the respondents replied as ‘almost never’. Harmer (2001) argues that handouts help to clarify the material that is presented to the student through lectures, books and various materials. Despite the widespread use of computers in the class today, printed handouts that are given to students to complete are still an integral and an important part of the classroom. 
4.4.1
Frequency of Access to up-to-date Educational Technology Equipments

Some of the questions in the research were designed to discover the frequency of the respondents’ access to up-to-date educational technology equipments in their language teaching process.
In table 12, statement ‘The Internet’ clearly states that 93.8% of the respondents (Mean=3.93) use the internet every day. On the other hand, only 6.3% replied as ‘twice a week’.
Table 12: Frequency of Access to up-to-date Educational Technology Equipments
	Q. No.
	Statement
	1-Never

2-Once a week

3-Twice a week

4-Everyday

5-Often
	Frequency
	Percentage
	N
	Mean
	Std. D

	Q11a
	The Internet


	3

4
	2

30
	6.3

93.8
	32
	3.93
	.245

	Q11b
	An interactive whiteboard
	1

4


	31

1


	96.9

3.1
	32
	1.09
	.530

	Q11c
	CD-ROM / DVD
	1

2

3

4
	1

2

4

25
	3.1

6.3

12.5

78.1
	32
	3.65
	.745

	Q11d
	Computer software

	1

4


	31

1
	96.9

3.1
	32
	1.09
	.530

	Q11e
	Worksheets
	1

3

4
	1

18

13
	3.1

56.3

40.6
	32
	3.34
	.653

	Q11f
	OHP 
	1

2

3
	13

3

16
	40.6

9.4

50.0
	32


	2.09
	.962


The results show that the respondents benefit from the internet in their teaching experiences.  Al- Salem (2007) points out that:

Most educators and teachers regard the internet as a valuable tool in ELT. It provides variety of materials that meet individual student abilities and address individual student goals, leading to purposeful, constructivist learning. In addition, the Internet provides teachers with resources: There are extensive numbers of Gateway sites - sites with lists of links to other resource sites - that are great timesavers when looking for materials. Teachers can look at information provided by professional organizations, publishers, journals and newsletters (para. 5).
The results of the statement ‘Interactive whiteboard’ show that interactive whiteboard is never used by 96.9% of the teachers (Mean=1.09) and just 3.1% of the respondents use it every day. The reason for this might be because there is no IWB tool in the school. Many research studies have suggested that interactive whiteboards improve students’ achievements (Dill, 2008; Jones, 2004; Thompson & Flecknoe, 2000, as cited in Baran, 2010). In addition, Smith, Hardman, & Higgins (as cited in Baran, 2010) suggest that interactive whiteboards raise student motivation in the classroom. On the other hand, Baran (2010) points out that:
Not enough IWB and IWB educational software may cause resistance to IWB use in teaching. Therefore, teachers’ professional development studies should focus on how they can find educational materials that can be used with IWB or educational materials that prepare them to use IWB in the future (para. 4). 
The following statement indicates whether teachers use CD-ROM and DVD. 78.1% of the teachers replied as ‘everyday’ (Mean= 3.65), 12.5% of the respondents replied as ‘twice a week’ and 6.3% of the teachers replied as ‘once a week’, only 3.1% of the respondents replied as ‘never’. The results show that most of the teachers use CD-ROM and DVD in their daily teaching process as a visual aid. Language teachers have used authentic material in the form of film and TV for a long time. If teachers or individual learners have access to a variety of good authentic documents, supplementary training and testing material can be quite easily produced according to certain fixed models.

"English teachers all over the world cry out for materials which can make English 
come alive for their students. TV, video, and the newer video-related technologies; 
such as Cd-Rom, DVD; provide just such a resource . . ." (Stempleski, 1995 p.48 qtd 
in Lebedko).
It is universally recognized that videos as visual aids have a lot to contribute to the process of language learning and teaching, combining education and entertainment. Canning (2001) discusses the practical implications of using video in the classroom as follows:

Video-related technologies provide visual stimuli such as the environment and this can 
lead to and generate prediction, speculation and a chance to activate background 
schemata when viewing a visual scene re-enacted. It can be argued that language 
found in visual materials could help non-native speakers understand stress patterns. 
Video-based educational technologies allow the learner to 
see both rhythm and speech 
rhythm in second language discourse through the use of authentic language and speed 
of speech in various situations. Videos allow contextual clues to be offered. In 
addition, video can stimulate and motivate student interest. The use of visuals 
overall can help learners to predict information, infer ideas and analyse the world 
that is brought into the classroom via the use of video instruction (p.42). 
The above results for the statement ‘Computer software’, 96.9% of the respondents replied as ‘never’ (Mean=1.09) and only 3.1% of them ‘often’ use computer software. The results show that nearly all of the respondents do not use computer software in their teaching process. The reason for this might be because of the cost of the software. As it is mentioned in table 12 in statement Q13c, most of the start-up expenses exceed the budget of the institution. Software is expensive, so teachers cannot supply this educational technology equipment to the classroom environment on their own expenses. 


In statement ‘Worksheets’, 56.3% of the teachers use worksheets twice a week, 40.6% of the respondents use it every day (Mean=3.34) and 3.1% of them never use worksheets. The results show that nearly all of the respondents use worksheet in their teaching. Wyels (n.d.) suggests that:

Worksheets are an effective tool in ongoing efforts encouraging our students to engage their brains during class. Worksheets used in class can also help direct students' learning out-of-class. Using worksheets is mitigated over time, and is outweighed by the benefits. Beside these, there are department benefit too: from enhanced department interaction (as teachers share their worksheets), from becoming more informed as to what students are “getting,” and from that same positive feedback on evaluations (para. 4).

The last statement mentions how often the respondents use OHP. The responses to this statement are: 50% of the respondents replied as ‘twice a week’, 40.6% of the respondents replied as ‘never’ (Mean=2.09) and just 9.4% of the respondents replied as ‘once a week’. Routledge Encyclopaedia of Language Teaching and Learning (2002) argues that:
Teachers can project student words and drawings (it is easy to give groups acetate 
paper and to write ideas/draw pictures on at their desk, and then display them for the 
whole class to discuss). Teachers can project colour and black-and-white 
photographs, 
pages from books, pages printed on the computer with words, charts, graphs and 
so on, 
which 
have been photocopied onto acetate. Teachers can project silhouettes, because 
anything opaque placed on the base will not allow light through, so cardboard cut-
outs or real objects can be made into a large screen/wall image. Equally, teachers 
can change the colour of the background by using different coloured acetates. There 
are endless ways of teaching language creatively using an OHP (para. 5).
It is obvious that today’s teachers are really interested in the use of educational technologies and they desire to access up-to-date equipments like never before.
4.5 
Native Language and Attitudes towards the use of Educational Technology for Practicing the Four Language Skills

The present study investigated the teachers’ attitudes towards using educational technology in the English as a foreign language classroom. One sample T-Test was conducted by using the SPSS programme in order to determine whether the differences concerning the attitudes of the respondents towards the use educational technology were statically different.
Table 13: Native Language and Attitudes towards the use of Educational Technology for Practicing the Four Language Skills
	S. No
	N
	Statement
	Language
	Mean
	Std. D.
	Sig. Diff. between Language and Mean diff.
	T-test
	Sig.

(2tailed)

	Q6
	19
	Using interactive applications such as; chat rooms / blogs would be beneficial to develop writing and reading skills of my students in the EFL classrooms.


	Turkish
	4.10
	0.458
	T-E* -0.433
	-2.430
	0.023*

	
	13
	
	English
	4.53
	0.518
	
	
	

	Q8
	19
	Sending and receiving e-mail from native speakers would be beneficial for my students’ grammar and vocabulary in the foreign language.


	Turkish
	4.31
	0.477
	T-E* -0.453
	-2.770
	0.010*

	
	13
	
	English
	4.76
	0.438
	
	
	


*The mean difference is significant at the 0.05 level.

According to the results shown on table 13, the native speakers of English (x=4.76) believe that using interactive applications such as: chat rooms / blogs would be beneficial in developing writing and reading skills of their students in the language classrooms. The reason for this might be because they probably know that most of the internet applications were designed by native speakers of English and using such applications with native speakers of English is a good technique for teaching English in untraditional way. Again, the results of the statement on the table indicates that the teachers who are native speaker of English  believe that sending and receiving e-mail from native speakers would be beneficial for their students’ grammar and vocabulary in the second language. The reason for this might be the same reason explained above.

4.6 
Native Language and Attitudes towards the use of Educational Technology for the Main use/s of the Educational Technology Resources


In the following table, some of the data was analyzed according to the native language of teachers and their attitudes towards the use of the educational technology resources. The statement Q12b is statically different.

Table 14: Native Language and Attitudes towards the use of Educational Technology for the Main use/s of the Educational Technology Resources
	S. No
	N
	Statement
	Language
	Mean
	Std. D.
	Sig. Diff. between Language and Mean diff.
	T-test
	Sig.

(2tailed)

	Q12b
	19
	For grammar exercises.
	Turkish
	2.21
	0.917
	T-E* -0.635
	-2.706
	0.012*

	
	13
	
	English
	2.84
	0.375
	
	
	


*The mean difference is significant at the 0.05 level.

The results of the statement on the table 14 indicate that the teachers who are native speakers of English use educational technology in order to teach grammar. The reason for this might be because the native English teachers believe that educational technology is like a resource bank. The internet, as an example, has unlimited exercises, grammar drills and teaching tips for teachers.
4.7 
Conclusion
This chapter of the thesis analyzed and discussed the results and findings. Comments have been made for all statements and questions, also major findings have been discussed in relation to the current relevant literature. The following chapter will summarise the major findings by considering the main research questions and will indicate connections between findings by synthesizing them. Recommendations and suggestions for further research will also be provided in the following chapter.
